The selection of strategies for collecting data to address the varied issues and
purpoBes is also quite difficult. Barro addresses this problem:

"If NCES does become involved in a major way in collection
of data on teachers, it will have to make some strategic
decisions at the outset. Among these, the most basic concern
the choices of units of analysis, respondents, and level of
detail. I consider here some of the diverse purposes for
which teacher data might be wanted and the degrees to which
these purposes might be served by different data collection
modes.

"One possible objective, clearly of current interest to the
Education Department, is to assemble state-by-state data on
teachers to add to the comparative displays of state
education statistics (the famous "wall charts") distributed
by the Department this year and last. The only teacher data
now included are pupil-teacher ratios. Other items of
potential interest include statewide averages of teacher
experience, training, and other characteristics and
indicators of the level of teacher compensation in each
state, such as salaries paid, on average, to teachers with
specified standard characteristics. Such information could
be obtained from state education agencies (which, in some
cases, would have to institute new data collection procedures
of their own to obtain the information from LEAs); from NCES
censuses or, possibly, sample surveys of individual
districts; or, in part, from state-representative sample
surveys of individual teachers.

"Another, much broader objective is to construct a general
teacher data base that can be used to support a variety of
research and policy inquiries. Such a profile should include
information on teacher characteristics, teacher compensation,
and the conditions of teaching. Disaggregation to the state
level is the minimum required for such a file to be at all
useful, and for most research purposes that level of detail
would not suffice. For instance, it would be difficult to
derive valid conclusions about teacher quality, patterns of
compensation, or relationships between teacher
characteristics and outcomes without distinguishing, at
least, among urban, suburban, and rural districts; districts
of different sizes and districts of different levels of
income or wealth. For in-depth analyses in any of these
areas, individual district data would be required.  Such data
could be obtained through state agencies or from LEAs
directly. The choice between the two seems to hinge on (a)
the apportionment of the data collection burden and (b) the
trade-off between decentralization and data quality.  If NCES
did choose the direct data collection strategy, it would seem
reasonable to take advantage of the main district-level data
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